Pupil Premium Strategy Statement
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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022
academic year) funding to help improve the attainment of our disadvantaged pupils.
It outlines our Pupil Premium Strategy, how we intend to spend the funding in this academic year and the
effect that last year’s spending of pupil premium had within our school.

School Overview
Detail

Data
St Luke’s C of E School

School name
Number of pupils in school

825

Proportion (%) of pupil premium eligible pupils

33%

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2021-2024

Date this statement was published

September 2021

Date on which it will be reviewed

July 2022

Statement authorised by

Kealey Sherwood

Pupil premium lead

Will Matthews

Governor / Trustee lead

Ben Slater

Funding Overview
Detail

Amount

Pupil premium funding allocation this academic year

£262,534

Recovery premium funding allocation this academic year

£39,585

Pupil premium funding carried forward from previous years (enter £0
if not applicable)
Total budget for this academic year
If your school is an academy in a trust that pools this funding, state
the amount available to your school this academic year

£0

£302,119

Part A: Pupil Premium Strategy Plan
Statement of Intent
St Luke’s Church of England School is dedicated to providing the best education for all, and the brightest future. Our
mission “Life to the Full.” is at the heart of everything we do. This is from an inspirational curriculum which gives
children experiences on which to base their learning and their future life choices, to a strategic staffing, recruitment
and CPD plan which ensures that all teachers and staff members can improve, not because they are not good enough
but because they can be even better (Dylan William).
When making decisions about using Pupil Premium funding it is important to consider the context of the school and
the subsequent challenges faced. This alongside research conducted by the EEF. Common barriers to learning for
2

disadvantaged children can be: less support at home, weak language and communication skills, lack of confidence,
more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex family
situations that prevent children from flourishing. The challenges are varied and there is no “one size fits all”. We will
ensure that all teaching staff are involved in the analysis of data and identification of pupils, so that they are fully
aware of strengths and weaknesses across the school.
Our school will:

•
•
•
•
•
•

Have a designated Senior Leader who is part of the Trust Disadvantaged Network and contributes to termly
review of impact and the sharing of best practice.
Have a named Governor for Disadvantaged.
Have a costed Pupil Premium Strategy that uses a consistent framework based on the three areas of need
identified through the EEF research. This plan will be available on the website and reviewed termly by senior
leaders and Governors.
Contribute to Disadvantaged peer reviews and will also undertake an external review every 3 years.
Provide funding for DS to access extra-curricular opportunities and ensure they are represented in every
aspect of school life.
Ensure every aspect of the school’s KPIs have a reporting mechanism for Disadvantage.

In addition, we will use the following guiding principles as part of our work in supporting Disadvantaged children:
Principled – decisions we make, as individuals and as a collective, are deeply rooted in our core values:

•
•
•
•
•
•

•
•

•

Achieving your best
Taking responsibility
Giving hope
Being inclusive
Showing respect
Achieving Your Best:
▪ High quality classroom delivery – the biggest impact will be felt by those who are
disadvantaged, allowing them to keep up rather than catch up. Excellent teachers
coached to be even better using the St Luke’s lesson framework to support. Our
curriculum is ambitions, knowledge rich and sequenced over a 5-year journey. The
curriculum is dynamic and tailored to the needs of our students. Lessons allow for
frequent independent practice, retrieval and reviews of learning.
▪ Guidance – we offer excellent careers and post-16 education guidance across the
curriculum and through opportunities to meet with specialist advisers.
Taking Responsibility:
▪ Attendance – if you are not in school then you cannot learn. Excellent attendance is a
cornerstone to success.
Giving Hope:
▪ Knowledge as an individual - all staff know the disadvantaged students they teach and
interact with. They invest in forming authentic, lasting connections with them and getting
to know them as individuals.
▪ Every child needs a champion – we are powerful role models for our students. We are
proactive in encouraging and fostering talents. We champion them in every situation.
▪ Aspiration – we know that for many students we are the key eye-opener for aspiration
once they have left school. We actively seek opportunities for our students to raise their
aspirations and encourage them to dream big.
Being Inclusive:
▪ Enrichment – all students have an entitlement to access enrichment opportunities: cost
should not be a barrier to taking a full part in school life whether inside or outside of the
classroom. We actively offer support for families through access to grants and use of
school funds where appropriate.
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▪

•

Transition – we have a strong approach to KS2-3 and 4-5 transition with enhanced
transition opportunities for any student who would benefit from it.
Showing Respect:
▪ High expectations – We model our habits of excellence and expect them of all our
students. We do not lower our expectations; instead, we offer support as and when
needed.

Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
Challenge
Number

Detail of Challenge

1

Weak Literacy & Reading
On entry, our Year 7 students were 10 months behind the national average for writing. This gap
widened to 11 months behind national average for our students eligible for the Pupil Premium.
On entry, the reading age of students eligible for pupil premium were 10 months behind, on
average, compared to their non-PP peers (10y 4m vs 11y 2m).

2

Lower Cultural Capital
Students knowledge of the wider world and exposure to bigger ideas is less for those from a
disadvantaged background, on average. Students are less likely to be exposed to high quality
reading and experiences at home

3

More frequent behaviour difficulties.
Disadvantaged students are more likely to be removed from lessons due to LEARN warnings
resulting in them spending increased time outside of lessons. Last year 61% of reset days were
attributed to disadvantaged students compared to 39% of non-DS.
74% of days lost due to FTE can be attributed to pupils eligible for the pupil premium.

4

Greater need for family support at home
Over the last academic year, 62% of students referred to our family support worker have been
eligible for the pupil premium grant.

5

Involvement in extra-curricular enrichment opportunities
Many of our disadvantaged students do not take part in any activities outside of school for a
variety of different socio-economic barriers.

6

Less likely to make expected progress through secondary school
Whilst internal data suggests that our disadvantaged students are making good progress, there is
still a gap between the progress made by our disadvantaged students and their non-disadvantaged
peers.

7

Lower Attendance
The attendance of DS pupils last year was 84.5% compared to their non-DS peers which was 91.2%.
The percentage of DS classed as persistently absent was 58% compared to 36.8% for non-DS.
For the summer term last year, the attendance figures were as follows:
DS: 83.9 vs non-DS 92.1.
Persistent absentees:
DS 55.1% vs non-DS 78.7%

8

Support for school transfer of pupils eligible for the pupil premium
Last year there were 75 of which 42 were DS, significantly over 50%.
We had 28 DS leavers out of 63.
The disruption of schooling for disadvantaged students was significant.
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9

Rewards for disadvantaged
Last academic year, as a school, we awarded 423,596 merits, of which 132,933 were awarded to
pupils eligible for the pupil premium. At 31%, this is proportionally representative of the school
population, however we would like the proportion of merits awarded to DS to be higher so that
they experience success and encouragement more frequently.

Intended Outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.
Intended Outcome

Improved literacy (Reading and
Writing) for pupils eligible for
Pupil Premium.

Higher rates of progress across all
areas of the curriculum in line
with non-disadvantaged peers

Success Criteria
Students in year 7 who are eligible for Pupil Premium make rapid progress
by the end of year 7 so that all pupils who are eligible for Pupil Premium
meet age related reading and writing expectations at least.
Students in all year groups who are eligible for the Pupil Premium
demonstrate improved quality of literacy via their extended writing.
Students in all year groups accessing the NGRT demonstrate improved
reading ages.
The ‘no more marking’ project demonstrates improved writing skills and a
closing of the writing gap between PP and non-PP.
Students eligible for the pupil premium make the same progress as those
who are not eligible across their 5 years with us at school.
The progress 8 score for disadvantaged students is in line with nondisadvantaged.

Fewer students who receive the
pupil premium spending time in
reset due to their behavioural
choices through developing an
understanding of any reasons for
the behaviour so that strategies
can be implemented to address
them.

Fewer incidences of RESET or red card detentions for students who are
eligible for the Pupil Premium.

Improved attendance at
enrichment opportunities so that
the attendance of Pupil Premium
students is representative of the
school population.

All students eligible for the Pupil Premium attend compulsory enrichment
in Years 7 and 8.

Improved attendance so that
Pupil Premium students attend as
regularly as their non-PP peers.

The attendance of Pupil Premium students is in line with their non-PP peers
and above national averages. The number of Pupil Premium students
classed as PA reduces.

Families identified as in need of
support are supported through a
multi-agency approach

Increased parental engagement
and support from home

Effective intervention ensures that students who are repeatedly flagged up
through visiting the RESET room reduce their number of visits over time
and are able to demonstrate effective learning behaviours in lessons.
Reductions in the number of Pupil Premium students who receive a FTE and
a reduction in the number who receive repeat FTE.

The enrichment culture continues into Year 9 and beyond, with the
numbers of Pupil Premium students attending all enrichment clubs being
representative of the school population.

Students and families who are identified as needing additional support
from our family support worker are able to access the provision in school.
Students, and their families, feel well supported by the school community.
Parent and student voice surveys will reflect a positive intervention from
school and external agencies as required.
Increase in the number of parents of students eligible for Pupil Premium
attending parents’ evening (more than 50%).
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Last academic year, 27% of parents of students eligible for pupil premium
attended parents evening, in comparison to over 50% of non-pupil
premium.

Pupil Premium pupils accumulate
the skills and experiences needed
to improve cultural & social
capital and life aspirations.

Every PP student will attend enrichment week activities and work
experience.
PP students make aspirational next steps when choosing college courses
and beyond.
An increased number of Pupil Premium students will engage with the tutor
reading programme and develop a lifelong love of reading which builds
their knowledge of the wider world.
Our aspiration is that every student spends one hour reading each day.

Completion of homework for PP is
in line with non PP

Pupil Premium students complete their homework to the same high
quality as non-pupil premium students.
Appropriate strategies to support, such as homework club, are used
effectively to ensure that homework is completed to a high standard.

The number of PP students
choosing to leave school in-year
reduces and there is effective
transition in place for PP students
that join in-year.

Pupil Premium students feel supported at school and transition in to
school is effective for both in-year admissions and year 7 new starters.

Activity in this Academic Year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year
to address the challenges listed above.
Teaching
Budgeted cost: £151,000
Activity

Evidence that supports this approach

Challenge
number(s)
addressed

High quality teaching

Many different evidence sources recognise quality first teaching as
the most effective way to improve progress and attainment.
Including the EEF publication ‘Closing the Attainment Gap’.
Teachers will evaluate effectively to ensure misconceptions are
addressed and personalised learning is available. Teachers will also
benefit from Incremental Coaching; Kraft, Blazar and Hogan (2017)
found ‘large positive effects of coaching on teachers’ instructional
practice.’

1, 2, 3, 6, 9

Incremental
Coaching

To maintain high quality teaching, continued professional
development must be embedded. Incremental coaching is a form
of teacher development based on an approach to observation and
follow-up conversations advocated in Leverage Leadership by Paul
Bambrick-Santoyo.

1, 2, 6, 9

Literacy/Reading

The EEF shows on average, reading comprehension approaches
deliver an additional six months’ progress. Successful reading
comprehension approaches allow activities to be carefully tailored
to pupils’ reading capabilities, and involve activities and texts that
provide an effective, but not overwhelming, challenge.

1, 2

6

Targeted academic support
Budgeted cost: £75,500
Activity

Evidence that supports this approach

Challenge
number(s)
addressed

CoachBright

Taken from the Coachbright 2019-20 impact report:
Initial findings from the in-person programme evaluation indicates
positive improvements across all non-cognitive outcomes
(metacognition, self-efficacy, motivation). Whilst trends were
positive for the overall cohort, Pupil Premium eligible participants
saw slightly higher differences in average baseline and final scores
for all outcomes. The online program evaluation only accounted
for two non-cognitive outcomes - metacognition and grit. These
measures are chosen to correspond with ImpactEd’s national
Covid-19 research and the online programme results are compared
to the national average derived from over 50,000 pupils
participating in that project. Findings suggests a positive and
statistically significant increase in metacognition with participating
pupils scoring higher than the national average. There were also
positive results on the grit measure, but these were not statistically
significant.

2, 6, 7

Tutorial Reading
Programme

The EEF shows on average, reading comprehension approaches
deliver an additional six months’ progress. Successful reading
comprehension approaches allow activities to be carefully tailored
to pupils’ reading capabilities, and involve activities and texts that
provide an effective, but not overwhelming, challenge.

1, 2

Academic Mentor
and Tuition

In the EEF, there is extensive evidence supporting the impact of
high quality one to one and small group tuition as a catch-up
strategy. To be most effective, creating a three-way relationship
between tutor, teacher and pupils is essential, ensuring that tuition
is guided by the school, linked to the curriculum and focused on
the areas where pupils would most benefit from additional
practice or feedback.

3, 6

Find my voice project

Ofsted’s 2015 report ‘KS3: the wasted years?’ highlights the
importance of ensuring KS3 intervention is effective. Galton
(1999), almost 40 per cent of children fail to make expected
progress during the year immediately following a change of
schools and Department for Education (DfE) data from 2011 shows
that average progress drops between key stage 2 and 3 for reading,
writing and maths. Moreover, the effects of transition are
amplified by risk factors such as poverty and ethnicity.
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Evidence that supports this approach

Challenge
number(s)
addressed

Wider strategies
Budgeted cost: £75,500
Activity

7

Breakfast Club

Early Help/Family
Support Worker &
Education Welfare
Service

Learning
Café/Homework Club

Evaluation from the EEF found that in schools where there are free
of charge, universally provided breakfast, before school, there was
significant additional progress for students as well as improved
attendance.

6, 7

Evidence shows that pupils with an attendance of 95% or less do
not achieve as well academically as peers with an attendance of
over 95%.
Improving ‘Attendance Guidance Report’ and ‘Working with
Parents to Support Children’s Learning Guidance Report’ from the
EEF suggests that effective parental engagement can lead to
learning gains of +3 months over the course of a year.

3, 4, 6, 7

The EEF shows that completing homework can add 5 months of
progress for students. From Willingham’s work on how students
learn and his book ‘Why don’t students like school?’, we run a
knowledge organiser based homework system building schema
and ensuring that working memory is not overloaded during
lessons.

6, 7

The EEF also notes: Some pupils may not have a quiet space for
home learning – it is important for schools to consider how home
learning can be supported

Free uniform,
equipment,
resources &
enrichment support.

The EEF suggest that wearing a uniform is not, on its own, likely to
improve learning, but can be successfully incorporated into a
broader school improvement process which includes the
development of a school ethos and the improvement of behaviour
and discipline. Having a school uniform has been shown to have a
positive effect on self-esteem, identity and in turn behaviour.
Children will know what it means to be ready to learn and will take
pride in their appearance. In addition, the removal of barriers
associated with resources, equipment and access to enrichment
will ensure that access to the curriculum is equal for all.

3, 4, 5

One of the key lessons learned in the Closing the Attainment Gap
document produced by the EEF is that essential life skills
(character) are important in determining life chances.
“Intelligence plus character-that is the goal of true education.” —
Martin Luther King, Jr.
Extended School Day
for Year 7, 8 & 11

EEF evidence indicates that, on average, pupils make two
additional months' progress per year from extended school time
and in particular through the targeted use of before and after
school programmes.

6, 5

Total budgeted cost: £302,119
Part B: Review of Outcomes in the Previous Academic Year
Pupil Premium Strategy Outcomes
This details the impact that our Pupil Premium activity had on pupils in the 2020 to 2021 academic year.
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Please find the evaluated Pupil Premium Strategy for the 2020/2021 academic year here. This evaluation
will share the impact of each of the interventions and the use of Pupil Premium Funding last year.
The evaluated use of the Catch Up Funding for 2020/2021 can be found here, again this document
details the impact of each of the interventions.

Externally Provided Programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year.
This will help the Department for Education identify which ones are popular in England
Programme

Provider

Lexia Core 5 Reading

Lexia UK

Read, Write, Gold

Texthelp

SPARX Maths

SPARX

Service Pupil Premium Funding
Measure

Details

How did you spend your service pupil premium
allocation last academic year?

Provision of Chromebooks for remote learning
Involvement in music tuition.

What was the impact of that spending on service pupil
premium eligible pupils?

All children with a close family member in the
services are offered support to engage with extracurricular opportunities, such as music lessons
and the wider enrichment programme.

Further Information (optional)
We use school funds in addition to our pupil premium funding allocation and Recovery Premium funding
allocation to resource the above strategies.
In addition, for our service children we have the following provision in place:
-

-

Nominated ‘go to’ person who is responsible for supporting them and making one phone call each
half term to parents. This will ensure we know of any changes in family circumstances related to the
service of their parent.
Ensure staff are clearly aware of who they are and which parent is in which service and whether they
are based in the UK or on tour.
Keep reminding staff of who they are via our daily bulletin to all staff
Half termly breakfast where they can meet other service children and form a friendship/bond collectively.
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